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Social Studies Mission Statement: The mission of Social Studies in the Glen Ridge schools is to ignite students’ passion to become responsible, productive, and
active citizens within a democratic society. The Social Studies curriculum will develop the students’ understanding of themselves and their environment,
encompassing an awareness of the United States as part of a global society. The curriculum stresses an educational environment which teaches respect for
cultural, political, gender, racial and ethnic diversity. Authentic learning opportunities will empower students with critical thinking, problem-solving, thoughtful
decision-making, communication, and leadership skills. Students will study historical, geographical, social, political and economic issues that shape the world. The
Social Studies program will provide students with the knowledge and understanding of the past which is essential for successfully navigating the present and
future.

Course Description: This semester course is an overview of the field of psychology and approaches the field from several different perspectives. We will examine
human behavior, how psychology is relevant to our everyday lives, and how it functions as a scientific field. This class is designed as an introduction to the study
of psychology and provides a foundation to the AP psychology course.

Introduction to Psychology
Unit 1: History and Perspectives in Psychology (Scientific Inquiry Domain)

Time Allotted (days of instruction): 2 weeks

New Jersey Student Learning Standards (NJSLS) or National Standards for High School Psychology Curricula
Content Standard 1: Development of psychology as an empirical science

1.1 Define psychology as a discipline and identify its goals as a science.
1.2 Describe the emergence of psychology as a scientific discipline.
1.3 Describe perspectives employed to understand behavior and mental processes.
1.4 Explain how psychology evolved as a scientific discipline.

Content Standard 2: Major subfields within psychology
2.1 Discuss the value of both basic and applied psychological research with human and non-human animals.
2.2 Describe the major subfields of psychology.
2.3 Identify the important role psychology plays in benefiting society and improving people’s lives.

RI.11-12.1. Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, etc.), to support analysis of what the text says explicitly as
well as inferentially, including determining where the text leaves matters uncertain.
RI.11-12.2. Determine two or more central ideas of a text, and analyze their development and how they interact to provide a complex analysis; provide an objective
summary of the text.
RI.11-12.4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an
author uses and refines the meaning of a key term or terms over the course of a text
RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order
to address a question or solve a problem.
W.11-12.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.
W.11-12.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

https://www.glenridge.org/cms/lib/NJ01001358/Centricity/Domain/251/Program%20of%20Studies%2020%2021.pdf
https://www.glenridge.org/cms/lib/NJ01001358/Centricity/Domain/251/Program%20of%20Studies%2020%2021.pdf
https://www.apa.org/education/k12/national-standards


W.11-12.6. Use technology, including the Internet, to produce, share, and update individual or shared writing products in response to ongoing feedback, including
new arguments or information.
W.11-12.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and
limitations of each source in terms of the task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding
plagiarism and overreliance on any one source and following a standard format for citation.
W.11-12.10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes.
SL.11-12.1. Initiate and participate effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with peers on grades 11–12 topics,
texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
SL.11-12.2. Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the
credibility and accuracy of each source.
SL.11-12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The content, organization, development, and style are appropriate
to task, purpose, and audience.
SL.11-12.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of
findings, reasoning, and evidence and to add interest.
L.11-12.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.11-12.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Essential Questions Student Learning Objectives Activities

● What is psychology?
● How does the science of psychology inform

the understanding of behavior and mental
processes?

● How have different perspectives influenced
the development of psychology as a
science?

Students will be able to...
● define psychology and describe its

scientific nature.
● trace the historical development of

psychology, including contributions from
researchers of diverse backgrounds.

● compare psychology in the nineteenth,
twentieth, and twenty-first centuries.

● briefly describe the different
perspectives from which psychologists
examine behavior and mental processes,
while understanding that each
perspective provides a significant
contribution to psychology.

● Application Activity: A Beautiful Day. Positive
psychology seeks to understand the qualities of the
“good life”, which encompasses positive subjective
experiences and the qualities that define them.
Students will design a “beautiful day” (a 24-hour clock
day) that is within the realm of possibility for them to
live currently.

● In order to understand functionalism, structuralism
and gestalt, students will work in groups to complete
puzzles, identifying and explaining how each step
reflects one of these perspectives.

● Outrageous Celebrity Project. In order to understand
the elements of the six psychological perspectives,
students will work in groups to analyze the behavior
of a chosen well-known celebrity from each of these
perspectives. They will present their findings to the
class in a visual format.

Resources/Materials Thinking About Psychology, High School Version
Fourth Edition| ©2019



Charles Blair-Broeker; Randal Ernst
Interdisciplinary Connections This course provides connections to students’ lives and learning every day. Material we study connects

with science classes (scientific process, physics, chemistry), English classes (understanding character
motivation or analyzing characters and situations in a story) and math class (statistical reasoning).

21st Century Life and Careers ● 9.4.12.TL.3: Analyze the effectiveness of the process and quality of collaborative environments.
● 9.4.12.TL.4: Collaborate in online learning communities or social networks or virtual worlds to analyze

and propose a resolution to a real-world problem
Technology Standards ● 8.1 Educational Technology

All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and create and communicate knowledge.

● 8.2 Technology Education, Engineering, Design and Computational Thinking - Programming
All students will develop an understanding of the nature and impact of technology, engineering,
technological design, computational thinking and the designed world as they relate to the individual,
global society, and the environment.

Diversity/Inclusion By studying the foundations of psychology, we look at how psychology came to include more diverse
voices by learning about the first African American and first female psychologists in this country.

Assessments
Formative Summative Benchmarks Alternative

● Daily discussions
● Puzzle activity
● Complete the Hand mnemonic

to remember the six
perspectives in psychology

● Unit test
● Outrageous Celebrity Project

● Students are given time to work
on their project during class, and
they will be given smaller
deadlines to meet and receive
feedback on each step along the
way.

● Students will receive a study
guide and have time to ask
questions before the test.

● Select a cartoon and identify
how characters or situations
can be viewed through each of
the six psychological
perspectives.

Modifications
English Language Learners Special Education/504 Gifted and Talented

● I provide copies of my notes as needed.
● Students who require it will receive

modified tests.

● I provide copies of my notes as needed.
● Students who require it will receive modified

tests.
● Preferential seating
● Testing in an alternate setting

● Students who are interested in the subject can
read additional modules in this unit to gain more
understanding of the foundations of psychology.



Introduction to Psychology
Unit 2: Social Interactions (Sociocultural Context Domain)

Time Allotted (days of instruction): 3 weeks

New Jersey Student Learning Standards (NJSLS)and National Standards for High School Psychology Curricula
Content Standard 1: Social cognition

1.1 Describe attributional explanations of behavior.
1.2 Describe the relationship between attitudes (implicit and explicit) and behavior.
1.3 Identify persuasive methods used to change attitudes.

Content Standard 2 : Social influence
2.1 Describe the power of the situation.
2.2 Describe effects of others’ presence on individuals’ behavior.
2.3 Describe how group dynamics influence behavior.
2.4 Discuss how an individual influences group behavior.

Content Standard 3: Social relations
3.1 Discuss the nature and effects of stereotyping, prejudice, and discrimination.
3.2 Describe determinants of prosocial behavior.
3.3 Discuss influences upon aggression and conflict.
3.4 Discuss factors influencing attraction and relationships.

RI.11-12.1. Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, etc.), to support analysis of what the text says explicitly as
well as inferentially, including determining where the text leaves matters uncertain.
RI.11-12.2. Determine two or more central ideas of a text, and analyze their development and how they interact to provide a complex analysis; provide an objective
summary of the text.
RI.11-12.4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an
author uses and refines the meaning of a key term or terms over the course of a text
RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order
to address a question or solve a problem.
W.11-12.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.
W.11-12.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.11-12.6. Use technology, including the Internet, to produce, share, and update individual or shared writing products in response to ongoing feedback, including
new arguments or information.
W.11-12.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and
limitations of each source in terms of the task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding
plagiarism and overreliance on any one source and following a standard format for citation.
W.11-12.10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes.

https://www.apa.org/education/k12/national-standards


SL.11-12.1. Initiate and participate effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with peers on grades 11–12 topics,
texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
SL.11-12.2. Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the
credibility and accuracy of each source.
SL.11-12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The content, organization, development, and style are appropriate
to task, purpose, and audience.
SL.11-12.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of
findings, reasoning, and evidence and to add interest.
L.11-12.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.11-12.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Essential Questions Student Learning Objectives Activities

● How much do social, cultural and biological
factors influence behavior and mental
processes?

● What factors about the social situation and
our own selves influence behavior and
mental processes the most?

● How do social factors influence positive
and negative behavior and mental
processes?

● How do biological factors and
environmental factors interact?

Upon completion of this unit students will be
able to:

● Differentiate between dispositional
attribution and situational attribution

● Discuss how attitudes can affect actions
and how actions can affect attitudes

● Identify conditions under which people
are more likely to conform and obey

● Analyze how group polarization and
groupthink demonstrate the power of
group influence

● Analyze how self-fulfilling prophecies
and minority influence demonstrate the
power of the individual

● Evaluate why people are attracted to
some people but not others

● Describe the conditions under which
people are more likely to help others.

● Differentiate among the terms
prejudice, stereotype, and
discrimination.

● Critical Thinking Activity: The Fundamental Attribution
Error. The fundamental attribution error is the
tendency of observers, when analyzing another’s
behavior, to underestimate the impact of a situation
and to overestimate the impact of personal
disposition. Students will complete a questionnaire
about themselves, then the same questions about
somebody else. They will compare answers in order to
identify our tendency to view ourselves with more
compassion due to the fundamental attribution error.

● Bomb Shelter Activity. Students will work in groups to
complete an activity in which they have to select 8
survivors from a list and explain why each would be
most important to starting a new society.

● Breaking Social Norms. In order to understand the
unspoken social norms by which we live our lives,
students will complete a project in which they break a
social norm and report on their feelings, results and
why this was a social norm.

● The Trust Scale. Students will complete a survey that
rates their level of trust in others, which is a key
component of close relationships.

● Students will examine how attractiveness is defined in
different cultures, time periods and ages. They will
research different types of people who have been
viewed as “beautiful” throughout different times and



places and prepare a presentation demonstrating how
attractiveness changes.

Resources/Materials Thinking About Psychology, High School Version
Fourth Edition| ©2019
Charles Blair-Broeker; Randal Ernst

Interdisciplinary Connections This course provides connections to students’ lives and learning every day. Material we study connects
with science classes (scientific process, physics, chemistry), English classes (understanding character
motivation or analyzing characters and situations in a story) and math class (statistical reasoning).

21st Century Life and Careers ● 9.4.12.TL.3: Analyze the effectiveness of the process and quality of collaborative environments.
● 9.4.12.TL.4: Collaborate in online learning communities or social networks or virtual worlds to analyze

and propose a resolution to a real-world problem
Technology Standards ● 8.1 Educational Technology

All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and create and communicate knowledge.

● 8.2 Technology Education, Engineering, Design and Computational Thinking - Programming
All students will develop an understanding of the nature and impact of technology, engineering,
technological design, computational thinking and the designed world as they relate to the individual,
global society, and the environment.

Diversity/Inclusion In this unit, we will discuss our biases, sense of belonging and helping behaviors, which will lead to a discussion
of why we may be biased toward those who look like us or live in our proximity. This will relate to a discussion
of overcoming these biases and preferences when attempting to treat and accept all people equally.

Assessments
Formative Summative Benchmarks Alternative

● Bomb Shelter Activity
● Attractiveness Project
● Fundamental Attribution Scale

activity

● Unit test on Modules 18-19
● Breaking Social Norms Project

● Students are given time to work
on their project during class, and
they will be given smaller
deadlines to meet and receive
feedback on each step along the
way.

● Students will receive a study
guide and have time to ask
questions in the days before the
test.

● Watch the film “The Wave”
and identify aspects of
conformity, role playing and
obedience in the entertaining
Afterschool Special.

● Watch “Beauty and the Beast”
and apply terms of attraction
and love from this unit.

Modifications
English Language Learners Special Education/504 Gifted and Talented

● I provide copies of my notes as needed.
● Students who require it will receive

● I provide copies of my notes as needed.
● Students who require it will receive modified

● View and discuss video showing how people react
to a child based upon how she is dressed:



modified tests. tests.
● Preferential seating
● Testing in an alternate setting

http://www.huffingtonpost.com/entry/a-child-act
ress-dressed-as-a-poor-and-rich-girl-heres-how-st
rangers-reacted_us_57729bdee4b017b379f7673d

● Watch Spongebob episode, The Fishbowl, to
examine how Sandy designs an experiment using
elements of behavioral psychology.

Introduction to Psychology
Unit 3: Consciousness (Biopsychology Domain)

Time Allotted (days of instruction): 2 weeks

New Jersey Student Learning Standards (NJSLS) and National Standards for High School Psychology Curricula
Content Standard 1: The relationship between conscious and unconscious processes

1.1 Identify states of consciousness.
1.2 Distinguish between processing which is conscious (i.e., explicit) and other processing which happens without conscious awareness (i.e., implicit).

Content Standard 2: Characteristics of sleep and theories that explain why we sleep and dream
2.1 Describe the circadian rhythm and its relation to sleep.
2.2 Describe the sleep cycle.
2.3 Compare theories about the functions of sleep.
2.4 Describe types of sleep disorders.
2.5 Compare theories about the functions of dreams.

Content Standard 3: Categories of psychoactive drugs and their effects
3.1 Characterize the major categories of psychoactive drugs and their effects.
3.2 Describe how psychoactive drugs act at the synaptic level.
3.3 Evaluate the biological and psychological effects of psychoactive drugs.
3.4 Explain how culture and expectations influence the use and experience of drugs.

Content Standard 4: Other states of consciousness
4.1 Describe meditation and relaxation and their effects.
4.2 Describe hypnosis and controversies surrounding its nature and use.
4.3 Describe flow states.

RI.11-12.1. Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, etc.), to support analysis of what the text says explicitly as
well as inferentially, including determining where the text leaves matters uncertain.
RI.11-12.2. Determine two or more central ideas of a text, and analyze their development and how they interact to provide a complex analysis; provide an objective
summary of the text.

https://www.youtube.com/watch?v=nO1lO6wqq3I
https://www.apa.org/education/k12/national-standards


RI.11-12.4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an
author uses and refines the meaning of a key term or terms over the course of a text
RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order
to address a question or solve a problem.
W.11-12.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.
W.11-12.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.11-12.6. Use technology, including the Internet, to produce, share, and update individual or shared writing products in response to ongoing feedback, including
new arguments or information.
W.11-12.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and
limitations of each source in terms of the task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding
plagiarism and overreliance on any one source and following a standard format for citation.
W.11-12.10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes.
SL.11-12.1. Initiate and participate effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with peers on grades 11–12 topics,
texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
SL.11-12.2. Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the
credibility and accuracy of each source.
SL.11-12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The content, organization, development, and style are appropriate
to task, purpose, and audience.
SL.11-12.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of
findings, reasoning, and evidence and to add interest.
L.11-12.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.11-12.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Essential Questions Student Learning Objectives Activities

● How does what occurs- or does not occur -
during sleep affect daily life?

● How are other states of consciousness
different from consciousness?

● Why do we sleep? Why do we dream?

Upon completion of this unit students will be
able to:

● define consciousness.
● identify the different rhythms of the

body and how they differ from one
another.

● understand why sleep is so important to
daily life.

● identify the different stages of sleep,
including REM and NREM sleep, and
analyze their differences.

● describe the modern explanations for

● Application Activity: Larks or Owls? Students will
complete an activity in which they examine their own
patterns and determine if they are “morning” people
or “evening” people, as well as how this can affect
their productivity and lives.

● Application Activity: Keeping a Sleep Diary. Students
will keep a sleep diary over the course of a week in
order to assess their own sleep patterns and
understand their dreams.

● Evaluation Activity: Sleep Deficit Scale. This activity
will help students assess their sleep debt and lead to a
discussion of the reasons why students their age do



why we dream.
● identify the different types of sleep

disorders and determine the causes and
consequences of those disorders on
people’s lives.

not get enough sleep. Students will then discuss and
debate school start times.

Resources/Materials Thinking About Psychology, High School Version  Fourth Edition| ©2019
Charles Blair-Broeker; Randal Ernst

Interdisciplinary Connections This course provides connections to students’ lives and learning every day. Material we study connects
with science classes (scientific process, physics, chemistry), English classes (understanding character
motivation or analyzing characters and situations in a story) and math class (statistical reasoning).

21st Century Life and Careers ● 9.4.12.TL.3: Analyze the effectiveness of the process and quality of collaborative environments.
● 9.4.12.TL.4: Collaborate in online learning communities or social networks or virtual worlds to analyze

and propose a resolution to a real-world problem
Technology Standards ● 8.1 Educational Technology

All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and create and communicate knowledge.

● 8.2 Technology Education, Engineering, Design and Computational Thinking - Programming
All students will develop an understanding of the nature and impact of technology, engineering,
technological design, computational thinking and the designed world as they relate to the individual,
global society, and the environment.

Diversity/Inclusion As we examine various disorders such as sleep disorders, our discussion fosters an understanding of those with
various differences in our attempt to embrace and include others, especially those with mental health
challenges.

Assessments
Formative Summative Benchmarks Alternative

● Completed study guide
● Students will complete a sleep

log over the course of a week

● Unit test ● Students are given time to work
on their project during class, and
they will be given smaller
deadlines to meet and receive
feedback on each step along the
way.

● Students will receive a study
guide and have time to ask
questions in the days before the
test.

● Watch several videos of
hypnosis demonstrations and
debate whether or not
hypnosis is “real”

Modifications
English Language Learners Special Education/504 Gifted and Talented



● I provide copies of my notes as needed.
● Students who require it will receive

modified tests.

● I provide copies of my notes as needed.
● Students who require it will receive modified

tests.
● Preferential seating
● Testing in an alternate setting

● Research Freud and the history of hypnosis as
part of psychoanalytic treatment

Introduction to Psychology
Unit 4: Sensation and Perception (Biopsychology Domain)

Time Allotted (days of instruction): 3 weeks

New Jersey Student Learning Standards (NJSLS) and National Standards for High School Psychology Curricula
Content Standard 1: The processes of sensation and perception

1.1 Discuss processes of sensation and perception and how they interact.
1.2 Explain the concepts of threshold and adaptation.

Content Standard 2: The capabilities and limitations of sensory processes
2.1 List forms of physical energy for which humans and non-human animals do and do not have sensory receptors.
2.2 Describe the visual sensory system.
2.3 Describe the auditory sensory system.
2.4 Describe other sensory systems, such as olfaction, gustation, and somesthesis (e.g., skin senses, kinesthesis, and vestibular sense).

Content Standard 3: Interaction of the person and the environment in determining perception
3.1 Explain Gestalt principles of perception.
3.2 Describe binocular and monocular depth cues.
3.3 Describe the importance of perceptual constancies.
3.4 Describe perceptual illusions.
3.5 Describe the nature of attention.
3.6 Explain how experiences and expectations influence perception.

RI.11-12.1. Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, etc.), to support analysis of what the text says explicitly as
well as inferentially, including determining where the text leaves matters uncertain.
RI.11-12.2. Determine two or more central ideas of a text, and analyze their development and how they interact to provide a complex analysis; provide an objective
summary of the text.
RI.11-12.4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an
author uses and refines the meaning of a key term or terms over the course of a text
RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order
to address a question or solve a problem.

https://www.apa.org/education/k12/national-standards


W.11-12.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.
W.11-12.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.11-12.6. Use technology, including the Internet, to produce, share, and update individual or shared writing products in response to ongoing feedback, including
new arguments or information.
W.11-12.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and
limitations of each source in terms of the task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding
plagiarism and overreliance on any one source and following a standard format for citation.
W.11-12.10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes.
SL.11-12.1. Initiate and participate effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with peers on grades 11–12 topics,
texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
SL.11-12.2. Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the
credibility and accuracy of each source.
SL.11-12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The content, organization, development, and style are appropriate
to task, purpose, and audience.
SL.11-12.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of
findings, reasoning, and evidence and to add interest.
L.11-12.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.11-12.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Essential Questions Student Learning Objectives Activities

● In what ways are our sensory systems
important to our behavior and mental
processes?

● What factors influence our perceptions?
● How do our sensory systems influence our

day to day existence?

Upon completion of this unit students will be
able to:

● determine the significance of signal
detection theory, sensory adaptation,
and selective attention in modern
psychology.

● define the nature of light.
● identify the major components of the

visual system and the function of each.
● identify the two theories of color vision

and understand why one is considered
correct.

● define the nature of sound.
● identify the major components of the

auditory system and the function of
each.

● explain how taste, touch, and smell are

● Technology Application Activity: The Stroop Effect
Have students log on to The PsychExperiments
website at http://www.psych.uni.edu/psychexps/ .
and complete the Stroop Effect experiment. Discuss
their data and experiences when trying to attend to
several simultaneous stimuli, and how this affects
their concentration when studying or performing
other activities.

● Demonstration Activity: Backmasking
Define “backmasking”. Listen to examples of this in
popular music, and discuss the influence it may or
may not have and how subliminal messages may
influence their daily lives.

● Demonstration Activity: Adaptation and the Taste of
Water. Adaptation to the taste of one substance can
affect the taste of another, either decreasing or
increasing our sensitivity to it. Complete an activity in

http://www.psych.uni.edu/psychexps/


processed. which students taste water with various flavors, and
notice how the adaptation occurs when moving on to
the next taste.

● Analysis Activity: The Color Vision Screening Inventory
and Color Blindness. The Color Vision Screening
Inventory developed by Coren and Hokstian can be
used as a preliminary test for color blindness.
Students will complete the activity and take note of
different perceptions and why these happen.

Resources/Materials Thinking About Psychology, High School Version
Fourth Edition| ©2019
Charles Blair-Broeker; Randal Ernst

Interdisciplinary Connections This course provides connections to students’ lives and learning every day. Material we study connects
with science classes (scientific process, physics, chemistry), English classes (understanding character
motivation or analyzing characters and situations in a story) and math class (statistical reasoning).

21st Century Life and Careers ● 9.4.12.TL.3: Analyze the effectiveness of the process and quality of collaborative environments.
● 9.4.12.TL.4: Collaborate in online learning communities or social networks or virtual worlds to analyze

and propose a resolution to a real-world problem
Technology Standards ● 8.1 Educational Technology

All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and create and communicate knowledge.

● 8.2 Technology Education, Engineering, Design and Computational Thinking - Programming
All students will develop an understanding of the nature and impact of technology, engineering,
technological design, computational thinking and the designed world as they relate to the individual,
global society, and the environment.

Diversity/Inclusion This unit encourages students to see the world from various perspectives in order to foster understanding and
acceptance of others who are different (or who see things differently) from us.

Assessments
Formative Summative Benchmarks Alternative

● Daily class activities to assess
understanding

● Daily discussions of the
assigned modules

● Completed study guide

● Unit Test on Sensation and
Perception

● Sensation and Perception Project

● Students are given time to work
on their project during class, and
they will be given smaller
deadlines to meet and receive
feedback on each step along the
way.

● Students will receive a study
guide and have time to ask
questions in the days before the

● View and discuss Dreams and
Lucid Dreams or watch TED
Talk on Lucid Dreams and
discuss

● Color Sorting online Activity

http://www.psywww.com/asc/ld.htm
http://www.psywww.com/asc/ld.htm
https://youtu.be/lYSX51xBkos
https://youtu.be/lYSX51xBkos
https://neuron.illinois.edu/games/color-sorting-paint-chip-activity


test.

Modifications
English Language Learners Special Education/504 Gifted and Talented

● I provide copies of my notes as needed.
● Students who require it will receive

modified tests.

● I provide copies of my notes as needed.
● Students who require it will receive modified

tests.
● Preferential seating
● Testing in an alternate setting

● Critical Thinking Activity: The Sleep IQ Test
Distribute Handout 8–1 to each student to fill out
in class or as homework. Students may also
gather at a computer lab to complete the survey
online. The survey is short; so, students should be
able to complete it easily at the beginning of a
class period to allow for discussion afterward.
Students will evaluate themselves in terms of
their Sleep IQ and how they can improve.

Introduction to Psychology
Unit 5: Learning (Development and Learning Domain)

Time Allotted (days of instruction): 2 weeks

New Jersey Student Learning Standards (NJSLS) and National Standards for High School Psychology Curricula
Content Standard 1: Classical conditioning

1.1 Describe the principles of classical conditioning.
1.2 Describe clinical and experimental examples of classical conditioning.
1.3 Apply classical conditioning to everyday life.

Content Standard 2: Operant conditioning
2.1 Describe the Law of Effect.
2.2 Describe the principles of operant conditioning.
2.3 Describe clinical and experimental examples of operant conditioning.
2.4 Apply operant conditioning to everyday life.

Content Standard 3: Observational and cognitive learning
3.1 Describe the principles of observational and cognitive learning.
3.2 Apply observational and cognitive learning to everyday life.

RI.11-12.1. Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, etc.), to support analysis of what the text says explicitly as
well as inferentially, including determining where the text leaves matters uncertain.
RI.11-12.2. Determine two or more central ideas of a text, and analyze their development and how they interact to provide a complex analysis; provide an objective
summary of the text.

https://www.apa.org/education/k12/national-standards


RI.11-12.4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an
author uses and refines the meaning of a key term or terms over the course of a text
RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order
to address a question or solve a problem.
W.11-12.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.
W.11-12.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.11-12.6. Use technology, including the Internet, to produce, share, and update individual or shared writing products in response to ongoing feedback, including
new arguments or information.
W.11-12.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and
limitations of each source in terms of the task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding
plagiarism and overreliance on any one source and following a standard format for citation.
W.11-12.10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes.
SL.11-12.1. Initiate and participate effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with peers on grades 11–12 topics,
texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
SL.11-12.2. Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the
credibility and accuracy of each source.
SL.11-12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The content, organization, development, and style are appropriate
to task, purpose, and audience.
SL.11-12.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of
findings, reasoning, and evidence and to add interest.
L.11-12.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.11-12.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Essential Questions Student Learning Objectives Activities

● How do developmental and learning
processes work together to influence
behavior and mental processes

● Is classical conditioning the most basic form
of learning?

● How much of our behavior is just a
response to reinforcement?

● How influential are role models?

Upon completion of this unit students will be
able to:

● define classical conditioning.
● describe the main components of

classical conditioning.
● describe the basic processes of classical

conditioning.
● retell the story of how Ivan Pavlov

discovered classical conditioning.
● define generalization and discrimination

in relation to classical conditioning.
● describe how John Watson and Rosalie

● View clip from The Office and consider how Jim
conditions Dwight to show operant conditioning

● Critical Thinking Activity: Defining Learning. Distribute
a copy of Handout 14–1 to each student. Have the
class decide which events are examples of learning
and which are not. Ask students to defend their
position by proposing their own definition of learning.

● Application Activity: Classical Conditioning with
Lemonade Powder. Give each student a cup of
powder, and then choose some neutral stimulus to
serve as a conditioned stimulus. Instruct your
students to moisten the tip of their index finger and

https://vimeo.com/35754924


Rayner demonstrated that emotions can
be classically conditioned.

● understand the importance of cognition
and biological predisposition in learning.

to watch for your signal to dip their finger into the
powder and then put it into their mouth. After each
test trial, ask for a show of hands of those who
salivated. Extinction should be completed during the
same class period. Fun, right?

● Shaping Demonstration. Ask a student volunteer to
agree to be “shaped” by the class. The class will
encourage the student by clapping until the student
completes a particular task decided upon by the class.

Resources/Materials Thinking About Psychology, High School Version
Fourth Edition| ©2019
Charles Blair-Broeker; Randal Ernst

Interdisciplinary Connections This course provides connections to students’ lives and learning every day. Material we study connects
with science classes (scientific process, physics, chemistry), English classes (understanding character
motivation or analyzing characters and situations in a story) and math class (statistical reasoning).

21st Century Life and Careers ● 9.4.12.TL.3: Analyze the effectiveness of the process and quality of collaborative environments.
● 9.4.12.TL.4: Collaborate in online learning communities or social networks or virtual worlds to analyze

and propose a resolution to a real-world problem
Technology Standards ● 8.1 Educational Technology

All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and create and communicate knowledge.

● 8.2 Technology Education, Engineering, Design and Computational Thinking - Programming
All students will develop an understanding of the nature and impact of technology, engineering,
technological design, computational thinking and the designed world as they relate to the individual,
global society, and the environment.

Diversity/Inclusion By examining how many behaviors are learned and without our control, we will discuss how important it is to
accept those who are different from us, be it behavior, race, gender, etc., and understand that we are often
conditioned to behave in certain ways.

Assessments
Formative Summative Benchmarks Alternative

● Shaping Demonstration
reflection

● Students will complete several
exercises where they will
identify elements of learning
represented by particular
scenarios

● Unit Test ● Students are given time to work
on their project during class, and
they will be given smaller
deadlines to meet and receive
feedback on each step along the
way.

● Students will receive a study
guide and have time to ask

● Complete exercise:
Conditioning the Eye Blink
Response

● Conduct a Balloon activity, and
notice how students begin to
flinch before the balloon pops,
which demonstrates classical
conditioning.



questions in the days before the
test.

Modifications
English Language Learners Special Education/504 Gifted and Talented

● I provide copies of my notes as needed.
● Students who require it will receive

modified tests.

● I provide copies of my notes as needed.
● Students who require it will receive modified

tests.
● Preferential seating
● Testing in an alternate setting

● Application Activity: Conditioning and Racism.
This demonstration shows students that the same
principles apply to human learning and
demonstrate the power of conditioning on an
important concept students are familiar with:
racism. Complete activity and then discuss in the
context of whether conditioning can help make
racism extinct.

Introduction to Psychology
Unit 6: Personality (Individual Variations Domain)

Time Allotted (days of instruction): 2 weeks

New Jersey Student Learning Standards (NJSLS) and National Standards for High School Psychology Curricula
Content Standard 1: Perspectives on personality

1.1 Evaluate psychodynamic theories.
1.2 Evaluate trait theories.
1.3 Evaluate humanistic theories.
1.4 Evaluate social-cognitive theories.

Content Standard 2: Assessment of personality
2.1 Differentiate personality assessment techniques.
2.2 Discuss the reliability and validity of personality assessment techniques.

Content Standard 3: Issues in personality
3.1 Discuss biological and situational influences.
3.2 Discuss stability and change.
3.3 Discuss connections to health and work.
3.4 Discuss self-concept.
3.5 Analyze how individualistic and collectivistic cultural perspectives relate to personality.

RI.11-12.1. Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, etc.), to support analysis of what the text says explicitly as
well as inferentially, including determining where the text leaves matters uncertain.
RI.11-12.2. Determine two or more central ideas of a text, and analyze their development and how they interact to provide a complex analysis; provide an objective
summary of the text.

https://www.apa.org/education/k12/national-standards


RI.11-12.4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an
author uses and refines the meaning of a key term or terms over the course of a text
RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order
to address a question or solve a problem.
W.11-12.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.
W.11-12.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.11-12.6. Use technology, including the Internet, to produce, share, and update individual or shared writing products in response to ongoing feedback, including
new arguments or information.
W.11-12.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and
limitations of each source in terms of the task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding
plagiarism and overreliance on any one source and following a standard format for citation.
W.11-12.10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes.
SL.11-12.1. Initiate and participate effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with peers on grades 11–12 topics,
texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
SL.11-12.2. Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the
credibility and accuracy of each source.
SL.11-12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The content, organization, development, and style are appropriate
to task, purpose, and audience.
SL.11-12.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of
findings, reasoning, and evidence and to add interest.
L.11-12.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.11-12.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Essential Questions Student Learning Objectives Activities

● How do peoples’ behavior and mental
processes vary from those of other
individuals?

● How much is personality influenced by our
past experiences?

● How much is personality influenced by our
innate cognitive lives?

Upon completion of this unit students will be
able to:

● explain the psychodynamic perspective’s
view of psychology.

● determine how psychodynamic
psychologists attempt to assess
personality.

● delineate some major goals of the
humanistic perspective, with regard to
personality development.

● determine how humanistic psychologists

● Students will create and illustrate a vehicle that
represents their personality. They will then share their
vehicles with the class and explain how it reflects who
they are.

● Cooperative Learning Activity: Introducing Personality.
Have students describe their own personality by
simply answering the question “Who am I?” on a
piece of paper. Complete questions that describe
themselves, and then identify themselves to other
members of the group.

● Group Application Activity: Defense Mechanisms.



attempt to assess personality
● analyze how the study of traits helps us

understand personality.
● describe how psychologists assess a

person’s enduring personality traits and
evaluate whether those assessment
techniques are reliable and valid.

● identify the criteria psychologists use to
diagnose psychological disorders.

Have students apply their understanding of the major
defense mechanisms described in the text:
repression, regression, reaction formation,
rationalization, displacement, projection, and denial.
The exercise will help them move from the abstract to
the concrete and to recognize the operation of these
defenses in everyday behavior.

● Analysis Activity: Rosenberg Self-Esteem Scale.
Distribute the handout to students, and allow them to
complete it in class or as a homework assignment.
The SES is designed to assess the degree to which
people are generally satisfied with their lives and
consider themselves worthy people. Discuss in
relation to module content.

Resources/Materials Thinking About Psychology, High School Version
Fourth Edition| ©2019
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Interdisciplinary Connections This course provides connections to students’ lives and learning every day. Material we study connects
with science classes (scientific process, physics, chemistry), English classes (understanding character
motivation or analyzing characters and situations in a story) and math class (statistical reasoning).

21st Century Life and Careers ● 9.4.12.TL.3: Analyze the effectiveness of the process and quality of collaborative environments.
● 9.4.12.TL.4: Collaborate in online learning communities or social networks or virtual worlds to analyze

and propose a resolution to a real-world problem
Technology Standards ● 8.1 Educational Technology

All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and create and communicate knowledge.

● 8.2 Technology Education, Engineering, Design and Computational Thinking - Programming
All students will develop an understanding of the nature and impact of technology, engineering,
technological design, computational thinking and the designed world as they relate to the individual,
global society, and the environment.

Diversity/Inclusion This unit encourages students to examine why we do what we do or act the way we act in order to foster
understanding and acceptance of others who are different (or who see things differently) from us.

Assessments
Formative Summative Benchmarks Alternative

● Watch “How the Grinch Stole
Christmas” and identify
defense mechanisms reflected
by the Grinch

● Unit Test
● Fairy Tale analysis: students will

work in groups to label and
explain defense mechanisms

● Students are given time to work
on their project during class, and
they will be given smaller
deadlines to meet and receive

● Watch the movie, “Big Fish”
and identify terms from this
unit relating to each character



● Daily discussions and activities
to assess understanding

represented by characters in their
chosen fairy tale. Present visually
to the class.

feedback on each step along the
way.

● Students will receive a study
guide and have time to ask
questions in the days before the
test.

● Listen to NPR piece and
discuss idea that Personality
can change over the lifetime

Modifications
English Language Learners Special Education/504 Gifted and Talented

● I provide copies of my notes as needed.
● Students who require it will receive

modified tests.

● I provide copies of my notes as needed.
● Students who require it will receive modified

tests.
● Testing in an alternate setting
● Preferential seating

● Cooperative Learning Activity: Defense
Mechanism Miniskit. Students will enact skits for
the rest of the class. After each dialogue, ask your
students what defense mechanism was
illustrated.

● Demonstration Activity: Three Quick Examinations
of Biased Self-Ratings. On nearly any dimension
that is both subjective and socially desirable, most
people see themselves as better than average.
Students will complete an activity that allows
them to see their own biases.

Introduction to Psychology
Unit 7: Psychological Disorders (Individual Variations Domain)

Time Allotted (days of instruction): 3 weeks

New Jersey Student Learning Standards (NJSLS) and National Standards for High School Psychology Curricula
Content Standard 1: Perspectives on abnormal behavior

1.1 Define psychologically abnormal behavior.
1.2 Describe historical and cross-cultural views of abnormality.
1.3 Describe major models of abnormality.
1.4 Discuss how stigma relates to abnormal behavior.
1.5 Discuss the impact of psychological disorders on the individual, family, and society.

Content Standard 2: Categories of psychological disorders
2.1 Describe the classification of psychological disorders.
2.2 Discuss the challenges associated with diagnosis.
2.3 Describe symptoms and causes of major categories of psychological disorders (including schizophrenic, mood, anxiety, and personality disorders).

http://www.npr.org/sections/health-shots/2016/06/30/484053435/personality-can-change-over-a-lifetime-and-usually-for-the-better
https://www.apa.org/education/k12/national-standards


2.4 Evaluate how different factors influence an individual’s experience of psychological disorders.
RI.11-12.1. Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, etc.), to support analysis of what the text says explicitly as
well as inferentially, including determining where the text leaves matters uncertain.
RI.11-12.2. Determine two or more central ideas of a text, and analyze their development and how they interact to provide a complex analysis; provide an objective
summary of the text.
RI.11-12.4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an
author uses and refines the meaning of a key term or terms over the course of a text
RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order
to address a question or solve a problem.
W.11-12.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective
selection, organization, and analysis of content.
W.11-12.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.11-12.6. Use technology, including the Internet, to produce, share, and update individual or shared writing products in response to ongoing feedback, including
new arguments or information.
W.11-12.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and
limitations of each source in terms of the task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding
plagiarism and overreliance on any one source and following a standard format for citation.
W.11-12.10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes.
SL.11-12.1. Initiate and participate effectively in a range of collaborative discussions (one-on- one, in groups, and teacher-led) with peers on grades 11–12 topics,
texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
SL.11-12.2. Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the
credibility and accuracy of each source.
SL.11-12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The content, organization, development, and style are appropriate
to task, purpose, and audience.
SL.11-12.5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of
findings, reasoning, and evidence and to add interest.
L.11-12.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.11-12.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Essential Questions Student Learning Objectives Activities

● What does it mean to exhibit abnormal
behavior or mental processes?

● How do we know when our anxieties and
moods become disordered?

● What does it mean to disconnect from
reality?

Upon completion of this unit students will be
able to:

● identify the criteria that psychologists
use to diagnose psychological disorders.

● discuss the different perspectives
psychologists take to understand

● Critical Thinking Activity: Case Studies
Distribute the handout to students. Each student
should read through the case studies and decide for
each one whether the person described has a “mental
disorder.”  They should pretend they are a
subcommittee that is advising the American



● What are the characteristics of varius
psychological disorders?

psychological disorders and analyze why
some object to the medical model.

● understand anxiety and mood disorders.
● discuss the causes of anxiety disorders.
● discuss the causes of mood disorders.
● discuss the stigma associated with

anxiety and mood disorders and how it
affects individuals with these disorders.

● discuss the causes and characteristics of
dissociative, schizophrenic, and
personality disorders.

● discuss the stigma associated with
dissociative, schizophrenic, and
personality disorders and how it affects
individuals with these disorders.

Psychiatric Association on the next edition of the
DSM. Each group is to decide whether each case
represents the kind of issue that should be included
as a mental disorder in the DSM. This exercise forces
students to confront these contradictions, while it
demonstrates political, cultural, and social issues
concerning the definition of mental disorder.

● Analysis Activity: The Effects of Labeling
To show how readily we can explain people’s
personalities in terms of an earlier sketch of their
motives and behavior, present the top half of Handout
30–6 to some small groups of students and the
bottom half to the remaining groups of students in
your class. Ask each group to read aloud its answers
to the questions. Regardless of the outcome they
have been given, the groups will have no difficulty
identifying psychological indicators that pointed to
Tom’s present status. Then discuss how labels color
our views of the individuals and may cause us to
attribute qualities that do not otherwise exist.

● Application Activity: Fear Survey
Distribute the handout and have students complete it.
Students will compare their fears with those of their
classmates, and report the overall results back to the
class. Discuss common fears (as well as more
uncommon phobias) and how their fears fit in with
typical views of fear.

● Analysis Activity: Social Phobias
Distribute the handout to students and allow them to
complete it as a homework assignment. Students will
evaluate their own score in terms of social anxiety,
and compare it with information discussed in class
notes.

● Diaries of a Broken Mind. Watch this documentary
where several people take us through their
experiences with psychological disorders and
complete a viewing log to record symptoms,
experiences and new aspects learned about each
individual’s disorder.
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Interdisciplinary Connections This course provides connections to students’ lives and learning every day. Material we study connects
with science classes (scientific process, physics, chemistry), English classes (understanding character
motivation or analyzing characters and situations in a story) and math class (statistical reasoning).

21st Century Life and Careers ● 9.4.12.TL.3: Analyze the effectiveness of the process and quality of collaborative environments.
● 9.4.12.TL.4: Collaborate in online learning communities or social networks or virtual worlds to analyze

and propose a resolution to a real-world problem
Technology Standards ● 8.1 Educational Technology

All students will use digital tools to access, manage, evaluate, and synthesize information in order to
solve problems individually and collaborate and create and communicate knowledge.

● 8.2 Technology Education, Engineering, Design and Computational Thinking - Programming
All students will develop an understanding of the nature and impact of technology, engineering,
technological design, computational thinking and the designed world as they relate to the individual,
global society, and the environment.

Diversity/Inclusion This unit encourages students to examine why we do what we do or act the way we act in order to foster
understanding and acceptance of others who are different (or who see things differently) from us. By
understanding the science of various psychological disorders through the medical lens, we are encouraged to
view people with these disorders with more acceptance.

Assessments
Formative Summative Benchmarks Alternative

● Students will identify
psychological disorders in clips
from popular movies.

● Daily discussions and activities
to assess understanding

● Study guides

● Unit Test
● Case study activity

● Students are given time to work
on their project during class, and
they will be given smaller
deadlines to meet and receive
feedback on each step along the
way.

● Students will receive a study
guide and have time to ask
questions in the days before the
test.

● Demonstration Activity:
Diasthesis-Stress Model and
Peanut Butter Sandwiches
Concept: to help students see
that context can influence
mental illness expression,
students are to make peanut
butter sandwiches to
demonstrate the effects of
genetic predisposition and
stress on performance.

Modifications
English Language Learners Special Education/504 Gifted and Talented

● I provide copies of my notes as needed.
● Students who require it will receive

● I provide copies of my notes as needed.
● Students who require it will receive modified

● Critical Thinking Activity: Depression and Memory
Concept: Students will complete an activity that



modified tests. tests.
● Testing in an alternate setting
● Preferential seating

relates their experiences and memories to their
particular feelings when the experience occurred.
Have students reflect on their level of depression
that day and how it may have affected the degree
to which they generated pleasant or unpleasant
memories.


